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Course Syllabus
Individualized Motivation

Spring 2008
v Lewis-Clark State College, Division of Education, Lewiston, Idaho
KNOWLEDGE SKILL DEDICATION
Faculty: Michelle Doty

Office Address: 302 Spalding Hall
Office Phone: 7992265

E-mail Address: mddoty@Icsc.edu
Office Hours: By appointment as requested

Required Text
Wolfgang, Charles H. (2005Xolving discipline problems: Methods and models for today’s

teachers (6th edition). Boston: John Wiley & Sons, Inc.

School and Program Goals
The LewisClark State College Teacher Education program seeks to prepare caring professionals who teach
for understanding in communities of learning/ithin this framework, each teacher candidate demonstrates
fundamental elements of knowledge, skill, and dedication. Use of technology and the respect for and
valuing of diversity are integrated themes. The faculty assumes that teaching is a profi@ssequires a
high level of expertise. In order to ensure the continuous intellectual, social, and physical development of
the learner, the qualified teacher performs a variety of roles. In serving these roles, teachers demonstrate
knowledge, skillsand dispositions related to seven main areas of professional competence. Successful
teachers consistently exhibit:

Appropriate conduct as a professional,

Knowledge of the foundations of the profession,

Expertise in all subjects taught,

Skills as an edut¢@mnal designer,

Skills as an educational facilitator,

Skills as an educational evaluator, and

Capacity for reflective practice.

Course Description as Stated in the Catalog

Motivational planning for teaching individuals with disabilities or special ne&asphasizes standards of
practice related to planning and managing the teaching/learning environment, and managing student
behavior and social interaction skills.

Purpose of the Course

This course (3 credit hours) emphasizes fundamental principles aretipres of individualized

motivation. Students will demonstrate knowledge and comprehension of these principles, and implement
application with exceptional individuals. Four major themes will provide students with competencies
necessary to plan, implemte and evaluate behavior change programs. First, students will consider
concepts and issues in motivation. Then, students will focus on theories of design. Next, students will
apply contingency procedures for increasing and decreasing behavior amdstontrol for self and

others. Finally, students will explore teaching social skills.
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Knowledge Base
Special education derives from multiple psychological and educational fields of study. Federal and state

laws and regulations, as well as the Calufor Exceptional Children and INTASC, provide an outline of
subjects and issues. Supporting information for this course is drawn from numerous resources.

Course Objectives and Performance Goals
After participating in this course, students will dentosit® knowledge of:

1. Similarities and differences between the social and emotional needs of typical and exceptional
individuals.

2. Curricula for the development of social and affective skills for individuals with exceptional
learning needs.

3. Methods for monitdng student progress.

4. Interpretation and use of assessment data in planning social/emotional development.

5. Selection, adaptation, and use of social/lemotional interventions according to characteristics of the
student.

6. Implementation of strategies to promatgccessful transition.

7. Application of laws, rules, regulations, and procedural safeguards regarding the planning and
implementation of management of student behaviors.

8. Ethical considerations inherent in classroom behavior management.

9. Teacher attitudes arzehaviors that positively or negatively influence student behaviors.

10. Social skills needed for educational and functional living environments and effective instruction in
the development of social skills.

11. Strategies for crisis prevention/intervention.

12. Straegies for preparing students to live harmoniously and productively in a multiclass,
multiethnic, and multicultural world.

13. Realistic expectations for personal/social behavior in various settings.

14. Procedures to increase student-s@lireness, setfontrol, seltreliance, and seésteem.

15. Importance and benefits of communication and collaboration which promotes interaction with
students, parents, school and community personnel.

16. Importance of teacher serving as model for students.

17. Modification of learning enivonment to manage inappropriate behaviors.

18. Implementation of least intensive intervention consistent with the needs of the exceptional
individual.

19. Ways in which technology can assist with planning and managing the teaching and learning
environment.

20. Researh based best practices for effective management of teaching and learning.

Course Objectives and Performance Goals are from the CEC Common Core of Knowledge.

Professional Standards

The qualified teacher will demonstrate knowledge, skills, and dispositesated to:

The Dedicated Professional
The teacher communicates in ways that demonstrate sensitivity to cultural and gender differences
(e.g., appropriate use of eye contact, interpretation of body language and verbal statements,
acknowledgment of and sponsiveness to different modes of communication and participation).
[LCSC A.3.9]
The teacher makes links with the learnersO other environments on behalf of students, by consulting
with parents, counselors, teachers of other classes and activities Wélsohpols, and
professionals in other community agencies. [LCSC A.4.g]
Professional commitment and responsibility. [ldaho Foundation Standards for SPED teachers,
Principle 9]
The teacher appreciates the dignity and privacy of students and familieso Holahdation
Standards for SPED teachers, Principle 10: Disposition 2]

The Knowledgeable Professional
The teacher understands the principles of effective classroom management . . . to promote positive
relationships, cooperation, and purposeful learningénclassroom. [LCSC B.2.c]
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The teacher values the role of students in promoting each otherOs learning and recognizes the
importance of peer relationships in establishing a climate of learning. [LCSC B.2.d]
Knowledge of human development and learningalfldl Foundation Standards for SPED teachers,
Principle 2]

The Subject Matter Authority
The teacher has enthusiasm for the discipline(s) s/he teaches and sees connections to everyday life.
[LCSC C.1.€]
The teacher understands how studentsO conceptual frekmeuvd their misconceptions for an
area of knowledge can influence their learning. [LCSC C.1.b]
The teacher understands the theories, history, philosophies, and models that provide the basis for
special education practice. [ldaho Foundation Standard3FBD teachers, Principle 2:
Knowledge 1]
The teacher understands the skills necessary for academic success (e.g., organization, study skills,
test taking, listening, and communication.) [ldaho Standards for SPED Generalists, Principle 1:
Knowledge 3]

The Educational Designer
The teacher uses multiple teaching and learning strategies to engage students in active learning
opportunities that promote the development of critical thinking, problem solving, and performance
capabilities and that help studentswame responsibility for identifying and using learning
resources. [LCSC D.2.b]
The teacher values long term and short term planning. [LCSC D.1.e]
The teacher is knowledgeable about curricula and instruction practices used in the development of
academic, saal, language, motor, cognitive, and affective skills for students with disabilities.
[l[daho Foundation Standards for SPED teachers, Principle 7: Knowledge 1]
The teacher recognizes the importance of the development-afetetiination and seddvocay
skills for students with disabilities. [Idaho Foundation Standards for SPED teachers, Principle 7:
Disposition 1]
The teacher develops opportunities for career exploration and skill development in community
based settings. [Idaho Standards for SPEDBeBaists, Principle 7: Performance 2]
The teacher appreciates the individual development of students with various disabilities and the
effect these disabilities have on their lives. [Idaho Foundation Standards for SPED teachers,
Principle 3: Dispositior2]
The teacher individualizes expectations and supports for a studentOs personal and social behavior in
various settings. [ldaho Foundation Standards for SPED teachers, Principle 3: Performance 2]
The teacher understands that appropriate social skillgdeepositive interactions with peers,
family members, and the community. [Idaho Foundation Standards for SPED teachers, Principle 4:
Knowledge 2]

The Educational Facilitator
The teacher varies his or her role in the instructional process (e.g.¢iostfacilitator, coach,
audience) in relation to the content and purposes of instruction and the needs of students. [LCSC
E.1.1]
The teacher is a thoughtful and responsive listener. [LCSC E.3.b]
The teacher understands applied behavioral analysis andlethnsiderations inherent in behavior
management[ldaho Foundation Standards for SPED teachers, Principle 5: Knowledge 2]
The teacher understands the social skills needed for educational and functional living environments
and effective instruction ithe development of social skills. [Idaho Foundation Standards for SPED
teachers, Principle 5: Knowledge 3]
The teacher understands the theories and application of conflict resolution and crisis
prevention/intervention. [Ildaho Foundation Standards forrs®@&chers, Principle 5: Knowledge 4]
The teacher understands that students with disabilities may require specifically designed strategies
for motivation and instruction in socially appropriate behaviors aneceeliol. [Idaho Foundation
Standards for BED teachers, Principle 5: Knowledge 5]
The teacher knows a variety of strategies and environmental designs that facilitate a positive social
and behavioral climate. [Idaho Foundation Standards for SPED teachers, Principle 5: Knowledge 6]
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The teacher daonstrates a variety of effective behavior management techniques appropriate to
students with disabilities. [Idaho Foundation Standards for SPED teachers, Principle 5: Performance
6]
The teacher conducts functional behavior assessments and developg pesitivior supports.
[l[daho Foundation Standards for SPED teachers, Principle 5: Performance 8]
The teacher knows theories of behavior problems concerning individuals with disabilities,
including selfstimulation and abuse. [Idaho Standards for SPEDe@lists, Principle 5:
Knowledge 1]
The Educational Evaluator
The teacher uses assessment strategies to involve learnersasses§ment activities, to help
them become aware of their strengths and needs, and to encourage them to set personal goals fo
learning. [LCSC F.1.i]
The teacher monitors his or her own teaching strategies and behavior in relation to student success,
modifying plans and instructional approaches accordingly. [LCSC F.3.b]
The Reflective Professional
The teacher understands metho@iinquiry that provide him/her with a variety of sasessment
and problensolving strategies for reflecting on his/her practice, its influences on studentsO growth
and learning, and the complex interactions between them. [LCSC G.1.3]
The teacher seekmut professional literature, colleagues, and other resources to support his/her
own development as a learner and a teacher. [LCSC G.2.c]

Mode/Style of Instruction
Directed Study

Methods of Evaluation

This course is designed to encourage student ctmiteet the individual needs of the students
attending. It will use multiple avenues of information gathering and communication of theoretical and
applied materials. The development of this course is based on the assumption that learning is something
pemle do, and knowledge is gained by doing. It is very important that you attend class, share information
and ideas, and hand in assignments on the due date so that appropriate credit may be assigned.

The instructor will utilize the following for the ppose of competency evaluation:

Thought Responses 80 points
Practical Applications 150 points
Research Project 100 points
Lesson Plan 50 points
Behavior Intervention Plan 40 points
Take Home Final 100 points
Total Points 520 Total Pints

College Policies

Students with Disabilities:
If any member of this class needs course adaptations or accommodations due to a disability, if any
member of this class has emergency medical information to share, or if any student requires other
specidarrangements, please contact the instructor immediately aftgrsthe-heduled class
period or as soon as possible.

Scholastic Honesty:
All students are expected to adhere to the scholastic honesty standards of LCSC. Infractions of
scholastic honegt(plagiarism, cheating on exams, submitting work completed by other, etc.) will
result in appropriate actions ranging from a failing grade for the course to academic suspension.
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Suggested Course Organization and Reading Guide

Date Topic Readings and
Assignments
Jan 15th Introductions and Overview of Class and Assignments
Positive Interventions and Effective Strategies
http://www.behaviordoctor.org/
| will be giving assigned readings from this onlimeok as well. Thig
is an excellent resource and we will refer to it frequently.
Jan. 22nd Discipline Philosophies & Teaching as
The TBC: Teacher Behavior Continuum Chapter 1 & 2
Beliefs About Discipline Inventory Discussion Review
Behavior
The Behavior Analysis Model Doctor website
Theorist:B.F. Skinners
PBS/FBA/BIP — An Introduction
Jan 29th Chapter 10
Proactive or Preventative Models of Discipline: Thought
The Peer Mediation Model Response # 1
Due
Feb 5th The Judicious Discipline Model Chaper 11
Feb 12th Tools for Teaching Discipline, Instruction, and
Motivation
Theorist: Fredric Jones Chapter 3
Feb. 18 Skill Streamingd Teaching Presocial Skills Chapter 12
Thought
Response # 2
Due
Feb. 26' Classroom Management: A Discipline Peative Process Chapter 14
Practical
Application # 1
Due
Mar 4" No Class
Mar. 11" Assertive Discipline Chapter 4
Theorist: Lee and Marlene Canter Thought
Response # 3
Due
Mar. 18" Spring Break
Mar. 25" Section II: Chapter 5
Cooperative Discipline: The Aert/Dreikurs/ Adlerian Model
Theorist: Albert Dreikurs
April 1% No Class
April 8™ Discipline with Dignity
Theorists: Richard L Curwin and Allen N Mendler Chapter 6
Practical

Application # 2
Due
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April 15"

Love and Logic Disciplinéncluding GlasserOs Reality Therapy

Steps Chapter 7
Writers/Theorists: Jim Fay, Charles Fay, and David Funk Research
Paper Due
April 22™ Teacher Effectiveness Training Model (Rogerian Model)
Theorist: Thomas Gordon Chapter 8
Practical
Application # 3
Due
April 29" Discipline Preferences: Matching Philosophy, Values, and Discij
Practice Chapter 9
Thought
Response # 4
Due
Lesson Plans
Due
May 6"
Crisis Management Chapter 13
Case Study and the IEP BIP Due
Lessons Taught
May 13th Working with Parents Chapter 15
Lessons Taught Final Due
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